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Abstract 
This study aims to describe the types of oral corrective feedback used by 
teacher in classroom activity. To achieve the aim, the study used descriptive 
qualitative design in order to answer the research problem; what are types of 
oral corrective feedback used by teacher in the classroom activity. The data 
were collected from three non-native English teachers through observation by 
taking audio/videos of the teaching and learning process. The videos were 
transcribed and then analyzed it for gaining the result. This study employs six 
types of teachers’ feedback by Ellis (2009) as checklist criteria. By doing so, 
they are able to strengthen the findings into the assessment of language 
teachers education. The result shows that teacher A used explicit correction 
and repetition in her classroom activity. Teacher B used clarification request. 
Teacher C used clarification request and explicit correction. In conclusion, 
the dominant types on teachers’ oral CF used in the classroom activity is 
clarification request. However, teachers’ strategy on give the corrections 
toward students’ erroneous in classroom activity is different depend on the 
mistakes and the conditions of the students itself 
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INTRODUCTION  
Teaching is the process of attending to people’s needs, experiences and feelings, and 
intervening so that they learn particular things, and go beyond the expectation. 
Kumaravadivelu (2014) statped that teaching is a dynamic, complex, and situated activity 
which requires teachers' online decisionmaking. It means that teachers’ decision-making 
is very decisive for students’ input and output in the classroom. In teaching, corrective 
feedback is important to provide an input for students and promoting the acuisition 
process especially in the EFL contexts where students do not receive much exposure 
outside the classroom (Gebhard, 2006). Corrective feedback (CF) refers to the response 
to a students's erroneous L2 productions in both oral and written modes; the focus of the 
present study is on oral CF. When students make errors, teachers usually decide to give 
CF spontaneously or not, about CF strategies, and timing of providing CF. Evidently, the 
strategies used by teachers are various. Ellis (2013, p. 3) states that “correcting students 
may be deemed necessary but it is also seen as potentially dangerous because it can 
damage students’ receptivity to learning. Nevertheless, Harmer (2007) claims that it is 
necessary to point out and correct students’ mistakes involving accuracy work due to its 
advantages that lead to complete accuracy. 
In line with this, research about teacher’s oral CF and specifically how teacher’s 
strategies on oral CF in classroom acticity is scant. Siska, Mukhaiyar, and Ratmanida 
(2018) analyze the strategies used by the English teachers in giving corrective oral 
feedback on students’ speaking performance and the reasons of the English teachers tend 
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to use particular strategies in giving oral corrective feedback on students’ speaking 
performance. The finding of this research indicated that oral corrective feedback 
strategies used by the teachers were explicit correction, recast, clarification request, 
metalinguistic clue, elicitation, repetition, body language and combined strategies. The 
strategies that mostly used by the English teachers were recast and explicit correction. 
Other, Ningkrum (2018) investigates the types of students’ errors that the teachers 
corrected and how oral corrective feedback used by the teachers to correct the students’ 
error on their speaking performance. The finding indicated that the teachers corrected the 
students’ speaking errors mostly in grammatical structure and pronunciation. The result 
shows that recast is the most frequent oral corrective feedback types used by the English 
teachers. In addition, every teacher had a strategy in giving corrective feedback to 
students. The teachers gave a simple correction to students’ errors without more 
explanation to avoid a negative effect from corrective feedback because a long 
explanation in the middle of students’ speaking performance would make them confused 
to continue their sentence. Another research, Syara (2019) to describe the types of oral 
corrective feedback used by the teacher and the ways teacher give oral corrective feedback 
in English classroom interaction based on the theory of Lyster & Ranta (1997) and Ellis 
(2009). The result of this study showed that the teachers used 6 types of oral corrective 
feedback namely Explicit Correction, Recast, Elicitation, Metalinguistic Clues, 
Clarification Request and Repetition. The most dominant oral corrective feedback used 
by the teachers in English classroom interaction is Recast. Based on previous studies 
above, the researcher can conclude that the most dominant types on oral CF used by 
teachers in classroom activity is Recast. 
Bearing this in mind, it is important to find out more on oral CF in classroom 
activity because feedback has the important role not just on students performance but also 
in teaching learning proccess to input better acquisition. Beside, it also can inform 
researchers, teacher educators, coursebook and curriculum designers, and teachers in their 
own reflective practice. Moreover, this study employs six types of teachers’ feedback by 
Ellis (2009:9) to strengthen the findings into the assessment of language teachers 




Speaking is important skill that should be considered by everyone because by speaking 
skill, a communication will run effectively. Richards and Renandya (2002: 210) state that 
“speaking is one of the central elements of communication.” Referring to this theory, 
speaking is an important element that can be used by someone to communicate each other. 
Through speaking, someone can communicate by expressing their idea and sharing 
information to other. In other word, speaking is very essential skill that should be learned 
and mastered by the students to support oral communication run well especially in 
English.However, when translators find idioms in the source text, they often have 
difficulty translating these idioms, because idioms are constructs whose meaning is not 
the same as the combined meaning of its members (Kridalaksana, 1982: 62). Keraf  says: 
idioms are structural patterns that deviate from the general language rules, meaning that 
they cannot be explained logically or grammatically based on the meaning of the words 
that make them up (2010: 109). 
Moreover, in order to know the students speaking skill, the teacher usually asks 
the students to do speaking performance. The teacher asks the students to perform their 
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speaking skill in front of the class such as conversation, speech, dialogue, etc. According 
to Brown (2007:35), speaking performance is the realization of competence. It is related 
to how the students show or deliver their idea through words and sentences. To have 
good speaking performance, the students have to master the components of speaking 
itself. Brown (2004:172) also classifies the components of speaking into five categories; 
grammar, vocabulary, comprehension, fluency, and pronunciation. Each component is 
very important to be mastered by the students because it is used to measure how speaking 
performance of the students. In this case, the teacher also must guide their students in 
making good speaking performance. The teacher not only asks the students to perform 
their speaking skill but also gives feedback toward their performance. 
 
Oral Corrective Feedback 
Oral corrective feedback is response given by the teacher orally to correct the students’ 
erroneous utterances. Lyster, Saito and Sato (2013:3) define that oral corrective feedback 
is generally regarded ascorrective feedback which focuses on teacher’s immediate 
response of learner’s erroneous utterances. It means thatoral corrective feedback is 
considered ascorrective feedback in which the teacher givesresponsedirectly when the 
students produce erroneous utterances. By giving oral corrective feedback, the students 
will know their errorand how to correct it as quick as possible.  
In addition, Lightbown&Spada (1999:172) explain that corrective feedbackis used 
as an indication to a learner that his or her useof the target language is incorrect. Similarly 
with Ellis, Loewen, and Erlam (2006; 340) who also state that“corrective feedback takes 
the form of responses to learner utterances that contain error. The responses can consist of 
(a) an indication that an error has been committed, (b) provision of the correct target 
language form, or (c) meta-linguistic information about the nature of the error, or any 
combination of there.” Then, Fungula (2013; 3) affirm that oral corrective feedback 
focuses oncorrection of error while student’s speech. On other hand, corrective feedback 
indicates only correction of error. In other word, teacher gives oral corrective feedback 
while the students produce error in their speaking performance. 
Referring to the explanations above, it can be concludes that oral corrective 
feedback is response or reaction that given by the teacher orally to correct the students 
erroneous utterances. In other word, oral corrective feedback is the process of giving 
correction toward student’s error in oral production which conveyed by teachers. It is an 
error correction in oral form which focuses when the student’s speaking. The goal of giving 
oral corrective feedback is to repair the students’ error. By giving oral corrective feedback, 
the students can know directly what their errors and how to revise it. 
 
Oral Corrective Feedback Strategies 
There are some strategies that can be followed by the teachers while giving oral corrective 
feedback on students speaking performance. Lyster and Ratna (1997) divide strategies of 
oral corrective feedback into six strategies. They are explicit correction, recast, 
clarification request, metalinguistic cue, elicitation, and repetition. The examples are taken 
from Sultana (2015:24). 
 1) Explicit correction refers to the teacher indicates student’s utterance was not correct. 
The teacher provides the correct form. Some phrases are used such as “oh, you mean,” 
“you should say,” etc. S: He go to school regularly. T: It’s not “he go” but “he goes” 
2) Recast refers to the teacher repeats a student’s utterance and provides the correction 
where student has made error, without pointing out that student’s utterance was incorrect. 
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S: Can I lend your book? T: Can I borrow your book?  
3) Clarification request refers to the teacher indicates to students that he or she does not 
understand what student just said. It typically occurs when student produce erroneous 
utterance, the teacher uses some request-phrases i.e. “sorry”, “Pardon me”, “excuse me”, 
“what” etc. T: How often do you brush your teeth? S: Two. T: Excuse me? (Clarification 
request) S: Two. T: Two what? (Clarification request)  
4) Meta-linguistic cue refers to the teacher asks question or provides comment or 
information which related to the formation of the student’s utterance without providing the 
correct form. Meta-linguistic cue is grammatical explanation on any particular language 
use. S: There were many man in the meeting? T: You need plural.  
5) Elicitation refers to the teacher repeats of the student’s utterance and pauses to allow the 
student to complete the utterance at the place where the error occurred. The teacher allows 
student to fill in the blank such as “This is a...”. S: My mother cleans the glass. T: Excuse 
me, she cleans the……  
6) Repetition refers to the teacher repeats the student’s error and changes intonation to 
draw student’s attention to it. S: He are …… T: He are…? But it’s one people, right? 
Furthermore, Ellis (2013: 7) also classifies oral corrective feedback into six strategies; 
1. Explicit correction (i.e. the teacher clearly indicates that what the student said was 
incorrect and also provides the correct form); 2. Recasts (i.e. the teacher reformulates all 
or part of student’s utterance replacing the erroneous part with the correct target language 
form); 3. Clarification requests (i.e. the teacher indicates that a learner utterance has been 
misunderstood or is ill-formed in some way); 4. Metalinguistic comments (i.e. the teacher 
comments on or questions the wellformedness of the learner’s utterance without explicitly 
providing the correct form); 5. Elicitation (i.e. the teacher elicits completion of his/her own 
utterance, uses a question to elicit the correct form, asks a student to reformulate his/her 
utterance); 6. Repetition (i.e. the teacher repeats the student’s erroneous utterance with or 
without emphasis on the erroneous part). These strategies were similar with Lyster and 
Ratna theory. 
However, she differs six oral corrective feedback strategies into two ways; 1) input 
providing (i.e. provide the learners with the correct target form, they are recast and explicit 
correction), 2) output prompting (push the learners to self correct their own errors, they are 
repetition, clarification requests, metalinguistic comments and elicitation. 
In short, in this research the researcher focuses to use theory that explained by Lyster 
and Ratna (1997:46) which has same explanation with Ellis (2013: 7) theory. Besides of 
that, this theories also more detailed and easy to be understood. Thus, there are six 
strategies of oral corrective feedback, namely Explicit Correction, Recast, Clarification 
Request, Metalinguistic Cue, Elicitation and Repetition. 
 
The Reasons of using Particular Strategies in giving Oral corrective Feedback 
When the teachers gave oral corrective feedback, some of the teacher used particular 
strategies of oral corrective feedback mostly. The reasons of giving oral corrective 
feedbackdepends on the teachers it selves. Lewis (2002:20) classifies the reasons of giving 
oral corrective feedback into four categories; 1) it provides advice for the learners about 
learning and it also helps them to acquire some kind of language input as they might learn 
new vocabulary and structures in context, 2) it provides information to the learners about 
how to correct their errors, 3) it is a form of motivation that can encourage learners to study 
and do their best, and 4) it is one step forward towards self-reliance as learners may start 
detecting their own mistakes. 
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 Next, Rydahl (2005) research suggests that the main advantage behind of using recast 
feedback is the students do not feel embarrassment in the class. He found that most of 
students can understand feedback easily, they feel comfortable and realize where they 
make mistake. Other possible reason of the teachers used recast feedback as a natural way 
that means in their own way. Fungula (2013) affirm that recast come from in natural way 
to most of the teachers, because recast feedback do not indicate too direct feedback nor 
indirect feedback for the students. So, for this reasons recast feedback was most frequently 
used at secondary and primarily level in Bangladesh context. Based on opinions above, 
oral corrective feedback should begiven to the students because of several reasons. 
Therefore, the reasons of giving oral corrective feedback in this research can not be exactly 
determined yet. It depends on the findings of this research. As states by Harmer (2004), 
the reasons of giving oral corrective feedback are often relatively different depending on 
the task and situation. 
 
PREVIOUS STUDIES 
There are three findings related to this research. First, the research conducted by Amri 
(2016) who conducted the research about “Teacher’s Oral Corrective Feedback Strategy 
in English Language Classroom”. The aim of this research is to find out the English 
Teacher’s recast feedback strategy and discover the implementation of the strategy from 
their teaching. This study derive the results into two main findings; Firstly, the interview 
results which are suggested by the participants, proposed their point of view upon the oral 
corrective feedback strategy in English classroom, especially recast, in the same and 
different points. Their same perceptions about the recast strategy concerned about its 
general points such as timing, frequency, audience and mode, and continued by its specific 
elaboration, for instance, recast in time, focus on a certain topic, delay to keep students 
answer consistency, know the student’s uptake, correction frequency depended on 
students’ situation and individual and collective. Then, some other diverse perceptions 
such as paraphrase to avoid bias, give a code to avoid bias and highlight the mistaken word. 
Secondly; the result from the observation showed that in general, the teachers showed 
positive effort in implementing the oral corrective feedback strategy, especially recast in 
English classroom. 
 Furthermore, the second finding related to this research proposed by Maizola (2016). 
The title is “Teachers’ Oral Corrective Feedback on Students’ Dialogue Performance at 
Senior High School in Padang”. This research used the theory by Ellis (2009) that similar 
with the theory by Lyster and Ranta (1997) checklist criteria about teachers oral CF. This 
research identify types of teacher oral CF used by teacher and wants to know how teachers 
use the oral CF on student speaking performances. After analyzing the data, from the six 
types of feedback that can be given by the teacher, one type is used by the class teacher. 
This type is recast and repetition. 
 The last related research found from Rahimi and Sobhani (2015) entitle: “Teachers’ 
different types of feedback on Iranian EFL Learners’ speaking errors and their impact on 
the students’ uptake of the correct forms”. This research find out different types of 
feedback used by English teacher to responds student speaking errors. The result of this 
research is to investigate the types and distribution of corrective feedback moves and their 
impact on the learners‟ uptake. The types of corrective feedback in this research are recast, 
elicitation, explicit correction, clarification request, repetition, and metalinguistic 
feedback. The result of this research showed that recast in spite of being the most 
frequently used feedback type, followed by explicit correction. The most effective 
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The design of this study used qualitative study. According to Cresswell (2009) states that 
qualitative study is a means for exploring and understanding the meaning individuals or 
group ascribe to a social or human problem. The present study is also categorized as 
descriptive research. This research will be carried out in some private high school in Garut, 
West Java. The research site will be chosen for several reasons. Among others are (1) good 
school quality, and (2) the available of the participants to be observed. The prospective 
participants are non-native English teachers. The data are utterances from teachers through 
observation. Audio/video-recording also included in this research. Then, six fundamental 
aspects of CF, namely recast, repetition, clarification request, explicit correction, 
elicitation, and paralinguistic signal of CF (Ellis: 2009) were employed. The data analysis 
based on the techniques of analyzing qualitative data research by Gay, Mills, and Airasian 
(2012:467) there are four steps in analyzing the data of the research: reading/memoing, 
describing, classifying, and interpreting. 
 
FINDINGS  
The results discussed the findings in correlation with teacher types of oral CF used in 
classroom. The findings are categorized into three categories namely (1) Explicit 
correction (2) Repetition, and (3) Clarification request. 
 
DISCUSSION 
1. Explicit correction  
Explicit correction is the teacher indicates an error has been committed, identifies the error 
and provides the correction. In the conversation class, the teacher often used explicit 
correction as a feedback for the students. The researcher had the finding that explicit 
correction used by the teacher A and teacher C. Teacher A questioning the meaning of 
“assist” in bahasa. Then the students answer with wrong answer “pembantu”. The 
utterances expressed by teacher A was teacher indicates an error has been commited using 
word “bukan” which similar with word “no, no that” then provides the correction with the 
right answer “but membantu” which similar with word “you should say” (Ellis: 2009). 
 In addition, teacher C indicates to used explicit correction in correct students’ mistake. 
The teacher questioning the meaning of word “prangko” in English. Then the teacher 
indicates the error by saying “no”. Then in provide the correction, the teacher expressed 
the uttarence “siapa yang tahu” She used different strategy which throwing the question to 
another students. But she sure that this time, they will answer the right one. Thus, she used 
indirect correction by using student to correct another student. However, this process still 
include as explicit correction because the teacher indicates to provide the correction even 
it indirectly. 
2. Repetition 
 Repetition is the corrector repeats the learner utterance highlighting the error by means of 
emphatic stress. Teacher adjusts their intonation so as to highlight the error. The researcher 
had the finding that repetition used by teacher A. The teacher questioning the meaning of 
“wait a minute” in bahasa “apa wait a minute teh?”. Then one student answer with wrong 
answer “tunggu semenit” then teacher repeats the utterance “tunggu semenit? ( )” by 
stressing and highlighting the utterance. The effect of repetition used by teacher, the 
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students correct it with right answer.  
3. Clarification Request  
Clarification request is the corrector formulate the question indicating that utterance has 
been unclear and that repetition and reformulation is required. The researcher had the 
finding that clarification request used by teacher B and teacher C. The process occured 
when teacher B asked the students about the example of synonim. Then the students answer 
“street and way”. The teacher expressed the utterance “pardon me?” which include as 
clarification request. In her classroom activity, she also often correct the students with 
interrogative sentence such as: “so, what does it mean?”, “do you agree?”, “is it.....?” to 
gain the information for students can find the correct answer by theirself. Even the sentence 
is different which have been specified with types of oral CF by Ellis, it still included as 
clarification request. Because teacher indicates to not understand what the students said 
with asking the question to students until they found the answer by theriself. 
 The clarification request expressed by teacher C were: first, she asked students about 
the pictures and one student answer with wrong pronunciation by saying letter with “liter”. 
Then, the teacher indicates to not understand what the student said with saying “what?” to 
the student. Afterwards, the student realized the mistakes and corrected it by saying “letter” 
with the right answer. Second, when the student answer the wrong questions by saying 
”surat pribadi adalah sebuah pesan yang disampaikan kepada orang lain menggunakan 
surat yang dia buat.” then the teacher realized that the answer is wrong and need to be more 
specific. Thus, the teacher expressed by the utterances “can you repat it?” After that, the 
students realized the error and correct it with the right answer by saying “Personal letter 
adalah surat pribadi yang dikirim oleh seseorang untuk orang lain yang ditulis dalam 





Based on the result, the researcher formulated the conclusion into three types of oral 
corrective feedback used by non-native English teachers in Classroom activity. First, 
explicit correction used by teacher A and tecaher C. Second, repetition used by teacher A. 
Third, clarification request used by teacher B and teacher C. It could be concluded that oral 
corrective feedback strategies used by the teachers at three different school were explicit 
correction, repetition, and clarification request. However, oral corrective feedback 
strategies that mostly used by the English teachers were clarification request. It can be said 
that the English teachers considered these strategies are effective and appropriate to be 
applied for correcting students’ erroneous utterances during speaking class. However, it is 
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